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       THE   F riday   F LIER  

                                             KOTAHITANGA 

                                           Waikato Waldorf School, Kindergartens and Playcircle  

Dear Waikato Waldorf Community 

I am very proud to announce that yesterday our school achieved its Green Gold Enviroschools status, only 

one of six schools in Hamilton. 

This is a huge achievement and has taken ten years since our first Enviro Group ñSecond Natureò was formed.  

This year the staff and enviro group lead by Charlotte (our Enviro Coordinator) have worked incredibly hard to 

engage in the very comprehensive green gold enviro reflection process. We have produced extensive material 

to evidence our school culture and all the projects and planning that have gone into our enviro journey.  On the 

day facilitators were shown some of our major project work since the last silver review three years ago.  This 

included our ñRiver Gardenò, ñOrganic Community Gardenò, The Outdoor Classroomò, ñThe Compass Gardenò, 

The Bird House Gardenò, ñThe Wilderness Campò, ñFestivalsò and ñThe KiVa Programmeò.  We looked at all 

the work we do through the lens of the guiding principles of: Sustainable Communities; Learning for Sustaina-

bility; Maori Perspectives; Student Voice and Respect for Diversity.  As you can see a very comprehensive re-

view of everything we do.   It took us the whole day to complete our reflection and to prioritise our next steps.   

The enviro facilitators guided us through the process and were very impressed with the outcomes of our reflec-

tions.  Whilst gaining this prestigious award we are now focusing on our next steps and will firm these up by 

the end of the year so that we can continue our impressive Enviroschools journey. 

The members of the enviro team this year are:  

 

 

   Class 8 - Allyssia, Anushka and Brayden 

   Class 7 ï Georgia, Lily, Seana, Kaiyo, Max and Kei  

   Class 6 ï George and Shanika 

 

A big thanks to our whole community for its ongoing commitment to sustainability. 

This week I have included an article on ñLife Long Learningò which I think you will agree sits beautifully along-

side our enviro schools kaupapa. 

NgǕ mihi 

Sue 



 

UPCOMING EVENTS 

NOTICE FOR PARENTS CLASSES TWO TO FIVE 

Please could you inform us if your child/ren will be leaving the school at the end of the year as we have waiting 

lists in all these classes and we would like to inform new parents if there are going to be places available next 

year.   

Many thanks for your cooperation. 

Sue 

 

PARENT SURVEY 2018 

Please could you take the time to fill out a 15 question survey (14 of which are just tick boxes), to give us feed-

back on how you have experienced the school this year so that we can continue to review our practices.  It is 

great to understand from a parent perspective the things that are going well in the school and the areas we still 

need to continue developing so your input is very valuable to this process. 

You can access the questionnaire on Survey Monkey  https://www.surveymonkey.com/r/LKRGSW8   or collect a hard 

copy from the office and return. The questionnaire needs to be completed by Friday 23rd November. 

With much appreciation. 

Sue 

12ï 16 November    Class 8 Camp 

19 ï 23 November   Class 5 Olympic Camp 

22 November     Class 3 Play   

26 November         Class 8 Puppet Play  6.30pm 

   2 December    Advent Festival 

  4 December    Class 1 Play 

  4 December    Parent Association Meeting, 7.30pm in Community Room ïbring a plate! 

  5 December    Swimming Sports Class 4 ï 8 

  6 December    PT meeting 

  6 December    Class 3 overnight camp 

12 December       Leavers Celebration  

13 December    Class moving day 

14 December    Final Day of Schoolðfinishes 2pm 

https://www.surveymonkey.com/r/LKRGSW8


Class Two  

This term saw Class Two hit the ground running as we began practice for our class 

play. We had started the Stories of the Saints main lesson at the end of last term with 

Saint Francis and so having slept on those 

stories for a couple of weeks, the class 

were primed to perform a play based on his 

life story. I hadnôt found anything that I 

was satisfied with, so I sat down one day in 

the holidays and wrote out our own script 

to use. The class had known that our play 

was coming up (but no idea of the story) 

and as many children had been asking for 

greater individual roles, I had to work in a 

mix of group narration and individual parts 

for 28 children.  

 

A little tweaking was needed once we started rehearsing but I was blown away by how 

the children took ownership of the play and worked so hard to memorize their lines and 

stage movements. There were a lot of nerves during the initial performance for the 

school children in the afternoon last Thursday but the class was more relaxed in the 

evening for the parents/family performance which went really well.  

It really is a team effort when putting on a production, so Iôd like to thank Mary our 

teacher aide who gave individuals a lot of extra help and encouragement as well as  

Anna who organized the costuming before 

and during the play. She also choreo-

graphed the birds in the meadow move-

ment scene. There were many scene 

changes and the children had multiple 

parts to remember so I take my hat off to 

them and say, ñWell done Class Two!ò 

-Carl Saunders  

 

CURRICULUM CORNER 



Journey Through the Pasté.  

The Enriching Waldorf schooling curriculum includes Eurythmy, music, story telling and plays. 

 

              2003 Norse Gods Play - Class 4 
 
              2004 Storyteller - Tanya Batt 
 
              2007 Eurythmy - Class 6 

 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
If you have photos that could be added to the collection please email to the school or let Alison know. 027 2413 423.   

 

The Parents Association coordinate and centralise community fundraising.  Our next meeting is 
Wednesday November 7, 7:30pm at 128 Totara Drive, Pukete (normally the community room at 
school).   

 

If you cannot make it but would like to know what's going on or how you can help we invite you    
to subscribe to our PA Highlights by clicking this link  http://eepurl.com/dKrD8A   

 

Our immediate focus is on the Community Advent Celebration December 2, and possible Commu-
nity Picnic/Market afternoon November 16.  We would love you to join us, its like organising a  
party!    

If you want to know more please see Jo or Laurene or email the PA at paatwws@gmail.com  

 
--  

Subscribe to the monthly PA Highlights here: http://eepurl.com/dKrD8A 

FROM OUR PARENT ASSOCIATION 

http://eepurl.com/dKrD8A
mailto:paatwws@gmail.com
http://eepurl.com/dKrD8A


Is your child too busy? 

I came across this article by D'Arcy Lyness,  and thought I would shareé.. 

¶ "She's not really good at soccer and she doesn't really like it, but all her friends are doing it." 

¶ "If I miss a practice, even for a doctor's appointment, I get benched." 

¶ "If my son didn't have an after-school activity every day of the week, he'd sit around eating junk and playing video 
games." 

¶ "I don't really like lacrosse, but I have to do it because it'll look good on my high school application." 
¶ "She wants to take gymnastics, art, dance, and cooking, and she goes to afternoon music classes twice a week. 
I'm not pushing her." 

These are typical explanations and complaints from kids and parents. Clearly, some kids have too much to do and not 
enough time to do it. And it's hard to tell if it's due to parents pushing or kids trying to keep up with their peers. 

Whatever the reason, one thing's for sure ð something's got to give. Is your child too busy? 

Why Are Kids So Busy? 

For some families, kids may be driving the schedule because they don't want to feel left out. Teens may feel pressure 

to boost their roster of activities to keep up with friends. 

Some parents feel it's more productive to keep their kids constantly occupied rather leave free time for playing, ex-

ploring, and learning on their own. They might also feel that their kids will miss out on key experiences if they aren't 

doing what other kids are. 

But most parents usually just want what seems best for their kids. Even when intentions are good, though, kids can 

easily become overscheduled. The pressure to participate in a handful of activities all the time and to "keep up" can 

be physically and emotionally exhausting for parents and kids alike. 

Of course, organized activities and sports are beneficial, too. They foster social skills and are opportunities for play 

and exercise. They teach sportsmanship, self-discipline, and conflict resolution. Most of all, they're fun! The key is to 

keep them that way and ensure that kids ð and parents ð aren't overwhelmed. 

Signs That Kids Are Too Busy 

Sooner or later, kids who are too busy will begin to show signs. Every child is different, but overscheduled kids may: 

feel tired, anxious, or  depressed  

complain of  headaches  and stomach -aches, which may be due to  stress, missed meals, or lack 

of  sleep  

fall behind on their schoolwork, causing their teacher to become concerned  

Overscheduling can also take a toll on kids' friendships and social lives. Family life also can suffer ð when one par-

ent is driving to basketball practice and the other is carpooling to dance class, meals are missed. As a result, some 

families rarely eat dinner together, and may not take the extra time to stay connected. 

Plus, the weekly grind of driving kids all over the place and getting to one class, game, or practice after another can 

be downright tiresome and stressful for parents. 
 

https://www.nemours.org/services/child-psychology.html
https://kidshealth.org/en/parents/exercise.html
https://kidshealth.org/en/parents/headache.html
https://kidshealth.org/en/parents/sleep.html


Tips for Busy Families 

Even those parents who try to help their kids cut back on some activities can run up against coaches who won't 

tolerate absences and kids who want to keep up with their friends. However, it's important for parents to step back 

and make sure that their kids aren't burning out. 

The key is to schedule things in moderation and choose activities with a child's age, temperament, interests, and 

abilities in mind. If something's too advanced, the experience is likely to be frustrating. If it isn't engaging, kids will 

be bored. And when kids do something only to please their parents, it defeats the whole purpose. 

Depending on a kid's age and interests, it's possible to set reasonable limits on extracurricular activities and make 

them more enjoyable for all. 

Here are some simple suggestions: 

¶ Agree on ground rules ahead of time:  For instance, plan on kids playing one sport per sea-

son or limit activities to two afternoons or evenings during the school week.  

¶ Know how much time is required:  For example, will there be time to practice between les-

sons? Does your child realize that soccer practice is twice a week, right after school until dinner-

time? Then there's the weekly game, too. Will homework suffer?  

¶ Keep a calendar to stay organized:  Display it on the refrigerator or other prominent spot so 

that everybody can stay up - to -date. And if you find an empty space on the calendar, leave it 

alone!  

¶ Even if kids sign up for the season, let them miss one or two sessions:  Sometimes taking 

the opportunity to hang out on a beautiful day is more important than going to one more activi-

ty, even if you've already paid for it.  

¶ Try to carpool with other parents to make life easier.  

¶ Try to balance activities for all of your kids ð and yourself:  It hardly seems fair to spend 

time and energy carting one kid to activities, leaving little time for another. And take time for 

yourself, to do the things you enjoy, and to spend time together as a family.  

¶ Create family time:  If you're eating pizza on the run every night, plan a few  dinners when eve-

ryone can be home at the same time ð even if it means eating a little later. Schedule family fun 

time, too, whether it's playing a board game or going on bike ride or hike.  

¶ Set priorities:  School should come first. If kids have  a hard time keeping up academically, they 

may need to drop an activity.  

¶ Know when to say no:  If your child is already doing a lot but  really  wants to take on  another 

activity, discuss what other activity or activities need to be dropped to make room for the new 

one.  

¶ Remember the importance of downtime:  Everyone needs a chance to relax, reflect on the 

day, or just do nothing.  

Slow It Down 

Take a moment and think about your child's life. If it's hectic, sit down together and decide where you can cut back. 

If it's overly structured, set aside time for blowing off some steam. 

Riding a bike, taking a walk, playing a game, listening to music, or just doing nothing for a while can give kids 

some much-needed downtime. And never forget how important it is for kids to simply get together to play. Kids 

need time to just be kids. 

 
Article by: D'Arcy Lyness, PhD                                                                            Maree Smith Anthroposophical RN 

                          021 150 9433 

https://www.nemours.org/services/child-psychology.html


Our current important dates for the kindergarten are: 

§ 14th November, Parent Meeting for next yearôs Class 1 Parents 

§ 13th December, Advent Festival and last day for kindergarten 

§ 14th December, Rose Festival, 6 year olds only 

The kindergartens will send out letters regarding the festivals closer to the time to keep our families informed. 

FROM MIRO HOUSE KINDERGARTEN  

Advent  
Advent begins, this year, on Sunday 2 nd December.  This marks the four weeks leading up to 

Christmas.  The actual length of this time depends on what day of the week Christmas day falls.  

Advent is a time of anticipation and preparation for Christmas.  This is not meant to be a rushed 

and hectic time, rather one of peace, reflection and loving preparation.  It is also a time of hope, 

a time of waiting for the arrival of this special day, reflecting on this may help to prepare yourself 

and to approach this time of Advent in the right way.  

If we have prepared ourselves well for this time, then we can lead our children through Advent in 

the right way.  As with Easter we find ourselves bombarded with advertising of the latest and 

greatest in gifts;   what the must haves are for this yearõs children and adults alike.   

Even our beloved Advent Calendars, a tool developed to help the anticipation grow as Christmas 

draws near, has become corrupted into yet another way to bombard our children with more stuff 

with the addition of a daily gift.  It would be good to avoid these types of calendars, rather choose 

one that shows the days drawing nearer to Christmas but still allows the children to develop and 

experience anticipation.  

Another way to mark this time is the Advent Wreath.  I make this with 3 white candles and one 

red.  Others choose to use all red.  Each Sunday a new candle is lit, leaving the red until last.    

Finally, when Christmas has arrived, this special candle can be added to those lighting our fes-

tive table.  As the candle/s are lit we sing:  

 

Advent, Advent, one candle burns.  

First one, then two,  

Then three, then four.  

Then stands the Christ Child at the door.  

 



Fostering Lifelong Learning  

Photo credit: San Francisco Waldorf School EC 

What motivates a baby to walk? Is it the same drive that motivates a business owner to work late or an elementary stu-

dent to learn math facts? In the first case, most would label the baby as having intrinsic motivation ï engaging in behavior 
that is personally rewarding.  

But our other two examples? Itôs difficult to know, but most would likely guess extrinsic ï money, praise, grades ï the car-

rot and stick concept thatôs been in place to encourage workers and students for centuries. 

What if, instead, the student and worker were intrinsically motivated? What would that look like and would that motivation 

be sufficient to accomplish the task at hand? Which works better, ultimately, for lifelong learning?  

Questions about behavior, learning, and motivation have been studied since Aristotle and have moved through the times 

to be addressed by great thinkers like Rousseau, Froebel, and James. But motivation in regards to learning theory in edu-

cation really hit its stride in the middle of the 20th century after psychologists were able to combine increasing knowledge 
of child development (from Binet and Piaget) with Skinnerôs work on behaviorism and the growing field of cognitive neuro-

science. 

The 21st century study of motivation and learning continues to discover the benefits of intrinsic motivation, not only as it 

applies to classroom learning, but also its importance as a foundation for new skill acquisition in an ever changing, global 
workplace. 

One of the more interesting modern studies on the limits of external motivation comes from  Sam Glucksberg , who 

looked at the effect of adding external motivators to  Karl Dunckerôs Candle Problem, a cognitive performance test 
measuring creative problem solving. 

In brief, adding external motivators to a creative learning task decreased the subjectsô performance. One might assume 
anxiety might be involved in this phenomenon, but author Daniel Pink, is his book,  Drive , continues looking at corre-

sponding studies to find deeper associations . He found that extrinsic motivators work well for very simple cognitive 

tasks such as stuffing envelopes; pay per envelope and subjects will accomplish the task more efficiently. However, in cre-
ative problem solving, extrinsic if/then rewards de -motivate because they narrow the subjectsô focus to task and put blin-

ders on to creative thinking.  

Pinks says, ñIf/Then Rewards were good for many 20th century tasks, but are not useful when it comes to the creative 

problem solving needed in the 21st century. If/Then rewards often destroy creativity.ò 

Stanford Professor, Carol Dweck, PhD , has dedicated her life to studying what motivates people to learn and succeed. 

In her book describing her studies,  Mindset , she explores what she believes to be a killer of creativity and learning, and 
itôs a mirror of Pinkôs theory. For Dweck, however, it goes slightly deeper than If/Then motivators to what mindset has 

been taught to students ï either fixed or growth. In her opinion, anyone with a fixed mindset throws over lifelong learning 

for lifelong proving out of their intelligence. Put simply,  Dweckôs research found that people who learned that intelli-
gence is genetic and set, vs. learned and pliable, fail at lifelong learning. They simply lose their motivation to challenge 

themselves. 

http://www.amsciepub.com/doi/pdf/10.2466/pr0.1964.15.3.939
https://en.wikipedia.org/wiki/Candle_problem
http://www.danpink.com/drive/
http://www.ted.com/talks/dan_pink_on_motivation?language=en
http://mindsetonline.com/abouttheauthor/
http://mindsetonline.com/thebook/buythebook/index.html
http://www.amazon.com/exec/obidos/ASIN/0345472322/
http://www.sfwaldorf.org/


She explains it this way: ñBelieving that your qualities are carved in stone ð the fixed mindset ð creates an urgency to 

prove yourself over and over. If you have only a certain amount of intelligence, a certain personality, and a certain moral 
character ð well, then youôd better prove that you have a healthy dose of them. It simply wouldnôt do to look or feel defi-

cient in these most basic characteristics.ò 

On the other hand, those who learn that intelligence is not fixed (and not just one thing either), are highly motivated to 

learn new skills. They become lifelong learners, motivated by a passion, ñfor stretching and sticking to it, even when itôs 

not going well.ò 

What emerges from these and other modern studies on the topic of intrinsic motivation is that it is an innate quality we all 

have at birth (baby walking) and somehow lose as we age and begin focusing outward toward extrinsic motivators.  

Barbara L. McCombs , PhD, researcher and director of the Human Motivation, Learning, and Development Center at 

the University of Denver , puts it this way in her  Motivation and Lifelong Learning Summary : ñThe motivation to 
learn is an internal, naturally occurring capacity of human beings that is enhanced and nurtured by quality of relationships,  

opportunities of personal choice and responsibility for learning meaningful learning tasks. Lifelong learning is also a natu-

ral propensity of humans to continue to grow, learn, and develop that is facilitated by uncovering the enjoyment of learn-
ing and reducing negative thoughts and belief systems. 

So how do we, as educators, get out of the way of the intrinsic mindset and motivation that inspires lifelong learning? 

Waldorf Educators have a particularly keen interest in this question as we strive to create an atmosphere where stu-

dents want to learn, since lifelong learning is really about a lifetime of wanting to embrace new challenges. It is not a sur-
prise, then, that Waldorf Educators have been implementing the strategies, for the last 100 years, now recommended by 

Pink, Dweck, and McCombs. They all agree in these basic tenets of cultivating intrinsic motivation: 

Means over Ends: Itôs about valuing the process of learning, rewarding effort not result, and de-valuing external re-

wards like grades and other if/then motivators (including punitive ones).  

Autonomy and Purpose: Students must learn that they are responsible for their own learning. It does not come to them 
as they sit passively, but must be owned and earned through effort. How will they embrace this autonomy? By hav-

ing educators which foster a love of learning by bringing relevant value to the learning process. It means engaging 
the learner in a way that matters to them, so that they can bring purpose, curiosity and resilience to the task at 

hand. 
Normalizing Failure: While engaging in a relevant learning process, valued for the process itself and not the end, failure 

will naturally occur as it is a key part of the learning process. For this reason, maintaining intrinsic motivation re-

quires devaluing the stigma of failure. Failure must move into the value column, so that learners can see it as a nat-
ural byproduct of learning and not a personal assault to the ego.  

 

Gerhard Fischer, PhD, and director of the Center for Lifelong Learning and Design  at the University of Colorado, 

Boulder  adds that the focus must shift from ñSage on the Stageò teaching to an engaging, collaborative classroom atmos-
phere. 

ñIt comes down to this: self-directed learning should take place in the context of authentic, complex problems (because 
learners will refuse to quietly listen to someone elseôs answers to someone elseôs questions) and learning should be em-

bedded in the pursuit of intrinsically rewarding activities; learning on demand needs to be supported because change is 
inevitable, complete coverage is impossible, and obsolescence is unavoidable; opportunities for informal learning are cre-

ated by allowing students of all ages to participate in a rich set of activities;   collaborative and organizational learning 
must be supported because the individual human mind is limited; and skills and processes that support learning as a life-

time habit must be developed.ò 

Essentially, modern researchers on the topic all agree: itôs about creating an atmosphere where students maintain their 
natural, intrinsic motivation to learn because lifelong learning is really about a lifetime of eagerly embracing new challeng-

es, just as we did as babies learning to walk.  

http://blog.waldorfeducation.org/2016/06/fostering-lifelong-learning/ 

https://www.researchgate.net/profile/Barbara_Mccombs
https://www.researchgate.net/institution/University_of_Denver
http://www.unco.edu/cebs/psychology/kevinpugh/motivation_project/resources/mccombs-s.htm
http://l3d.cs.colorado.edu/
http://www.colorado.edu/
http://www.colorado.edu/


Hand in Hand Therapy Centre 

Anthroposophic and Integrated Therapies 

 

A healthy mind and body for children 

A key thing to note is that young children have very different needs to adults. One in particular is for limited intellectualisa-
tion (explaining, reasoning, and answering ówhy?ô questions too thoroughly and too seriously!!). Instead, get them into their 
body with feeling, doing, moving, sounding and some imagination.   When they say ñwhyò itôs often to engage us, to con-
nect, to get our attention. Try and answer with I wonderé? And then get them moving or imagining even acting out. The 
detail of the adult world can wait until upper primary and adolescence. 

Whole Body: have your children use their hands, feet and whole body re-enacting their world or performing purposeful 
activities. Lots of outdoors, some chores that they can engage in and enjoy, plenty of rest and even some boredom. Be pa-
tient to get them started and they will surprise you with their creativeness and dedication. Keep It Simple and remember to 

play with them too. Use wood, water, food, garden, trees, nature, craft, sound and play. 

Tell your childhood stories to your child, even as they grow during primary years. Their internal picture 
making capability comes from stories without pictures and is the foundation of lateral thinking in the adult life. Start 
with ñOnce upon a time when I was littleé and add in your five minute memory. 
 

Adult, family and child therapy 

At Hand in Hand our therapists warmly receive individuals and families and we strive to bring to light and meet the deeper needs 

of each person in our collaboration with you.  There are three avenues for using the Therapy Centre: 

!Φ Contact a therapist directly for yourself and/or your child 

.Φ Refer yourself and/or your child or family using the Therapy Centre Referral Form. 

Refer in collaboration with your childôs teacher through Janine Stark (Classes 1 - 4), Natalie Reid (Classes 5 - 8) 

and Margaret McCarthy at Miro House Kindergarten 

Therapies offered 

Anthroposophical Nursing  Eurythmy Therapy   Artistic therapy   Play Therapies    Anthroposophic Counsel-

ling   Anthroposophical Parent Education   Herbal Medicine   Homeopathy  Progressive Counselling    Extra       

Lesson   Access Consciousness Bars 

 Hand in Hand Therapy Centre 

Rimu Cottage, 68 Te Manatu Drive, Rototuna and therapists private clinics 

Therapy Centre coordinator - Maree Smith (m 021 150 9433, 1mareesmith@gmail.com) 

Anthroposophic Reading Group and the Christmas lectures. 

Dear school community and friends 

We invite you to join us for our next reading this Monday 12
th

 November at 7pm at Waikato Waldorf School.   

We now dedicate the final two meetings of the term and year to Christmas lectures from the óFestivals and Their Meaningô  - 
these are fascinating and rewarding material, quite different than youôd imagine. 

Please contact me if youôd like to come along. Sarah Oliver 027 805 0850 

https://maps.google.com/?q=68+Te+Manatu+Drive,+Rototuna&entry=gmail&source=g
mailto:1mareesmith@gmail.com

